girl from our confirmation class was shot at a birthday party and then died 2 days after in the hospital." This tragic event, described in 2007 by an inner-city youth from the city of San Bernardino, California, launched the community organizing efforts of local high school students that resulted in policy changes in their city and schools aimed at reducing violence. In a city that had more than 60 murders Abstract Background: Youth from the city of San Bernardino, California, launched a community organizing campaign to dev el op policy changes to address conditions of inter-racial violence in their community. Pitzer College students collaborated with the high school youth organizers in a community-based participatory research (CBPR) project to study violence and racial conflict at local high schools.
feel that they have mutually benefited from this partnership.
However, in participating together in critical reflection on the partnership's development, they have illuminated the need for deeper levels of collaboration, power shifting, and organizing within the partnership itself. This article explores the objectives, methods, and findings of the community-based violence prevention research and then goes on to reflect on how the dynamics of the community-campus partnership both supported and limited this effort.
PArtners
This partnership involves Pitzer, a small, liberal arts college, that aims to "produce engaged socially responsible citizens of the world through an academically rigorous, interdisciplinary liberal arts education emphasizing social justice, intercultural understanding and environmental sensitivity. 
review of LiterAture
The participation of the school community and particularly that of students, in the identification and implementation of violence prevention programs is almost completely ignored in the literature of violence prevention. When considered in the research, the community is viewed as an intervening variable in terms of its contamination effects, 2 or as a mediating factor because of its ability to reduce risk, 3, 4 rather than as an actor in violence prevention in and of itself. Research in community participation in violence prevention highlights the emphasis given in existing research and prevention efforts to the effects of experiencing violence at the individual level and to interventions aimed at individuals instead of the community-level engagement to prevent violence. Although limited community-focused research has been carried out, it does support the importance of community engagement in prevention. 5 In the context of violence prevention in schools, researchers who have studied the role played by the school community have found that promising practices identified by educators and administrators are imposed on schools without asking students what they think is needed to help them feel safe or to prevent violence. 6 The focus in the literature on definitions of violence that target youth as "at risk" not only blame Violence is widespread in our schools and community: 72% of students we surveyed have experienced violence in their community and 78% have experienced violence in their schools. 48% of students say they have personally been a victim of violence.
Racial conflict in schools affects a majority of students and programs to address this are urgently needed: 53% of the students we surveyed say they have been verbally harassed at school because of their race and 85% of students surveyed think programs are needed to address racism.
Youth Services/Jobs Security
There are significant gaps between the availability of jobs, job training and after school programs and the need for these programs for high school-aged youth in the city: 22% of students we surveyed who don't have a job want one. 36% of students surveyed think that there are not enough after school activities. high school students, representing more than half of the entire high school student body in the San Bernardino City Unified School District; although this survey was a precursor to the narrative research that is the focus of this article, a summary of the survey's findings are described in Table 1 to offer the reader background to the conditions of the research site.
With the results of the survey, the youth organizers implemented a successful campaign to expand after-school programs, and then decided to deepen their research and organizing to address the underlying causes of violence in their community.
In this phase of organizing and research, the youth organizers partnered with Pitzer students to utilize CBPR to uncover youth narratives of racial conflict on school campuses. CBPR empowered youth to use their knowledge of their community to drive the inquiry design and execution. Narrative research helped to them uncover how high school students experience, cope with, and avoid racial conflict at school. Two research questions framed this phase of the project: "What is the nature of interracial violence among San Bernardino youth?"
and "How can such violence be prevented?" Youth organizer and undergraduate co-researchers used youth narratives to understand the interpretative frameworks that students used to construct their accounts of racial violence in their schools and to make sense of their action or inaction when they were confronted with racial violence on campus.
Methods
The first step of the partnership involved one of the authors of this article, a Pitzer college professor, teaching a combined group of ICUC and Pitzer students how to design and conduct a CBPR project using a narrative approach. The college students and youth organizers formulated the primary research Tell me about your relationships with students of other racial groups.
How many of your close friends are of a racial group other than your own? 
Table 3. Direct Quotes From Interview and Focus Group Responses Related to Themes
Shame "They do it [fight] for show-off-ing reasons, or maybe they try to show someone-try to show them that they're not something to kick around. And to me, I think that's what the important part is because if you look down on others then they'll try to express the feeling-then they'll think that they're not good at all-so the only way for them to do that is by violence." "Being around it so much just affected me to the point where-back when I was going to my old school I would just be all depressed and I'd start punching random stuff and just hitting things-punch myself. You know, just random stuff."
Respect "It's all about the pride of somebody. If you get disrespected, automatically you think you have to fight to gain your pride so he can respect you. That's pretty much what it is. That's why we-if you tell us something, something bad, automatically it will end in fighting. That way he can respect us. You know?" "As long as you don't kill yourself, then you made it."
Racial Division "Basically, there's pure blacks and Mexicans. So you can't-you could hate Mexicans, but…you're just gonna hate black people. There's no white people, there's no Chinese people-so there's only black people." "Yeah, at my current school it's like everybody hangs out with their own group. Like to describe it, where I go, the Mexicans-they hang around in the quad area. By the office you've got Black people hanging out. You got-most of the white people just sit behind everything on the benches. And then I just hang out by the [coach's class] because it's fun to hang out there, you know? So everything's pretty much segregated. During class everyone's friends and stuff, but at break everyone just goes to their own little crew." Environment "It's kind of like a cycle-it's like you're young, then you're still gonna wanna go out and party even if you have kids, then your kids see that and then they think it's okay." "When I see violence all the time it affects my life and it's in my mind most of the time, and I guess once you're around it-and it's always in your surroundings-it helps you funnel your anger…So like, if I went over and turned on the T.V. or the radio-we always hear about killing and stuff like that… And it makes me just want to go out and fight and say angry words-abusive words-to other people."
Possibilities/ Recommendations for Change "It's just about having better neighborhoods, people who were raised better." "Support groups for students of any ethnic background who desire them should be created, along with a group where kids of different races could talk about their heritage, discuss academic or social issues, and have fun." Partnering With Youth Organizers to Prevent Violence resuLts
The themes that arose from the data analysis of the student interviews and focus groups revealed student-identified sources of violence (including shame, respect, racial divisions, and environment) and possibilities/recommendations for change. 
racial division
The racism San Bernardino's youth of color suffer on a daily basis now serves as a guide for their own behavior as they draw racial lines among themselves, discriminating against and stereotyping their peers of other races. They seek comfort and respite from the discrimination they face within the confines of the segregated society they create. Groups of youth internalize the discrimination they suffer as a result of deeply embedded structural inequalities and reflect it back on each other as a means of bolstering their self-esteem and mitigating their shame. Racially divisive behaviors also serve as a form of protection-although they isolate each race from all others, they increase solidarity among people of one race. understanding that they are not inherently violent, racist individuals, as respondents often suggested in this study, but rather that they are products of a society which has shaped the creation of these very characteristics. For any lasting and significant change to take place, these youth need access to tools to achieve change and the commitment of city leaders to take steps to address the root causes of poverty, racial segregation, educational inequity, and the lack of jobs and services for youth. This collaboration began with a shared understanding that it sought to engage partners in a process of community transformation. Although the undergraduate students' assistance with the organizing and research efforts was a "service"
to the community partner, the professor and community organizing staff were cognizant that the goal was to build a partnership that would avoid relationships of clientelism in which a relatively powerful and rich "patron" promises to provide services to a relatively powerless and poor "client." Opportunities to debrief the research were limited, not only because ICUC youth had limited access to the undergraduate researchers after the end of the semester, but also because the language used in the research reports and the length of the reports limited the youth organizers' interest and ability to appreciate the research findings. The lack of resolution of these issues affected the ability to effectively communicate the complex research results and transfer them directly into the community organizer's grassroots campaign.
Another limiting factor was the difficulty undergraduate students faced in traveling to the community site where ICUC student organizers live and work. We originally saw this as an external factor that we would have to address with technical responses, such as the use of school vans, carpooling, and travel vouchers. But on deeper reflection we realized this problem is because of the lack of intentional physical immersion of colleges in the inner city, the poor transportation design of southern California, and economic limitations that inhibit access between our sites for low-income community members.
As we sought to respond to this problem, we realized that obstacles for interactions between Pitzer students and local community residents actually point to deeper issues that need to be addressed with further tools of community engagement and organizing. We have concluded that this is part of a larger problem that isolates institutions of higher education from Partnering With Youth Organizers to Prevent Violence their neighboring, marginalized communities and isolates academic knowledge from community-based knowledge.
These factors severely limit the ability to build a community of collective interest, shared power, and equal access. The We are aware of several steps that we must take to deepen this process. First, we must reflect on the individual and collective "self-interest" of those engaged in the relationship.
Community organizing practice teaches us that this will allow us to address potential conflicts of power by building "power with" instead of "power over" each other. Inherent in the recognition of self-interest is an analysis of the type of knowledge that we hope to create through our partnership.
The value of academic knowledge needs to be reflected on from both the viewpoint of community organizers attempting to influence public policy and members of the academic community who attempt to build just relationships with oppressed references
